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0.1 Project No. _23 9

CONTENT ANALYSIS SCHEDULE
FOR BILINGUAL EDUCATION P.:0GidiiiS

2.esCarch Assistant C. NoSv6 6- L. L %AAA e_ Date

0.21Fame of Project LikleaALLO 042.SkEr-N

0.3 Address of Project CCaelig.....0U1rjLt,Ck SZINOCA Di441'1 Ct

0.4-2.OAO 7q2
Colecico )

.05 STATE

1-Alaska
2,7Arizona

3 California
4-Colorado
5-Connecticut
6-Florida
7-Guam
8-Idaho
9.Illinois
10-Indiana

-1I-Louisiana

12-Laine
13-Nassachusetts
14 ;Michigan

15-ontana
16-New Hampshire
17-New Jersey
18-New Hexico
19-Neu York
20-Ohio

1.0 PROJECT HISTORY, FUNDING AND SCOPE
1.1 Year Project began underside VII:

see
Project
No.

21-0:1ahaaa
22-Oregon
23-Pennsylvania
24 -.bode island

25-Texas
26-Utah
27-Vermont
28-Washington
29-Wisconsin
30-Other (specify)

0.5

1.1 7

2.0 FUNNING (liar ?: all that apply) ,

62.1 (14Arri P_IUR funding of BILINGUAL program, if Title 2.1

VII continues or expands that program
0-no prior funding mentioned

2.2 Year prior funding began

2.3 Prior bilingual pro,,ram,involved:
1-early childhood (pre K)

2-elementary students (grades 1-6)

3-secondary students (grades 7-12)
0-not specified

2.4 Source of prior bilingual program fundirl-g:

1 -local -7university

2-state 5 ederal (specify). 1.1 = '"as.A.N.A Pepsi e -+ F.4
3-foundation -other

2.2 11.5...1..

2.3

2.4

2.5 I-CONCURRENT funding of program(s), if cooperating
with Title VII program

0-no concurrent funding Llentioned

2.6 Concurrent program cooperating with Title VII involves:
i -early childhood, (pre N. E)

- elementary studerts (grades 1-6)

3 secondary students (grades 7-12)

2.5

2.6_3



0.3 Address of Project ceskjat..111Ut_y4iLt.,43 arlloot Disi-rt
o 4 BAK 1 4i :1 --

(.061e.4( (CO ) Cal 2.a.21 I
.05 STATL

1-Alaska
,grArizona
3 California

4-Colorado
5-Connecticut
6-Florida

7-Guam
8-Idaho
9411inois
10-Indiana

11-Louisiana
12-Maine
13 Massachusetts
14 Michigan
1544ontana
16-New Hampshire
17-New Jersey
18-New heNiC0
19-Neu YorIc

20-Ohio

1.0 PI:OJECT HISTWY, FUNDING AND SCOPE
1.1 Year Project began unde e

see

Project
No.

07
17 - 1971

21-0:dahama
22-Oregon
23-Pennsylvania
24-..hode Island

25-Texas
26 -Utah

27-Vermont
28-Washington
29-Wisconsin
30-Other (specify)

2.0 FUIIWNG (i iar!: all that apply)

2.1 (9Any P.10. funding of BILINGUAL program, if Title
VII continues or expands that program

0-no prior funding mentioned

2.2 Year prior funding began

2.3 Prior bilingual pro,,ram,invo;ved:

1-early childhood (`pre - -r

2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
0-not specified

2.4 Source of prior bilingual program funding:
1-local -university
2-state ederal (specifv). ._________r, ficirr tsd I vw.a..,,,A Pro4 a e...+ F.'
3-foundation -other (specify)._

2.5 1- CONCURRENT funding of program(s)s if cooperating
with Title VII program

0-no concurrent funding mentioned

2.6 Concurrent program cooperating with Title VII involves:
1-early childhood (pre -:' h)

-elementary students (grades 1-6)
3 secondary students (grades 7-12)
-teachers
0-not specified

0.5

2.1 I.

2.2 1152_

2. 3 A.A.."

2.4 ...57

2.7 Source of concurrent funding, if cooperating with Title VII
program:

4-federal (specify)
2-sti,te 5-other (specify)
3-university 6-founetf.n

2.8 Total Title VII grant (first year only)

2.9 Total funds for concurrent program(s) coopeitIting with
Title VII (: ir,:t 7,z1:r)

3.0 1-If a UNIVE.1SITY is working with the Title VII program,
specify which:

0-none

2.5 I

2.6

2.7 r C.

1402
2.9 __294.71! 03

3.0 __a
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' 4.0 'SCOPE of PROJECT
4.1 Numbers of schools involved in Title VII program:

-1=one 4-four C-not .specified

5-five

3-three 6-other

4.2 Total number

4.3 Grade
grade
(by second year) '

Number of

Grade Classes

PS-PreSchool
1;-Kridgtn

PSK._LTOTAL NC. students FS and r

of students in progra.:, L.First year
E.Second year
C.Third year

level of students in program; number of classes per

and total number of students by grouped grade levels

1-grade 1

2-grade 2
3-grade 3
4-grade 4
5-grade 5
6-grade 6
A TOTAL" sturionts gr. 1-6

USK. )

4.4 1-All classes graded .

2-All classes ungraded

3-Same classes ungraded

4.1 2

4.2 A AP_
B
C

Number%of 4-3 PBK.......

Grap A
clg4P9P___

grade 7 ...41........ B
._.

graded
'Y-..1k..___.

.-...... C..._.

4
irDTOTAL students gr. r

4'1......on,_ n U41 011

rade 10
11-grade 11
12-grade 12

C _
.1.1> TOTAL students gr. 10-12

If ungraded, specify ages or grades grouped together;______

5.0 P2OCESS VA_1ABLES - STUDENTS (Sociolinguistic)

5.1 Students Dominant and Native language interaction and

cultural affiliation (Indicate number of students in each

category and specify cultural affiliation in box)

(Circle any information which is inferred and write INF.)

:DPIATIP-Art 5.0

I. Total ri-.N-E Dora - MEP, II.. -Dorn - NWT
Non-English i

Ifother Tongue.

1

2. Total

English
liother-Tongue...

cm 10

112 E -Dora

3o
. , ...... .1

4.4 ._

NE dm:. I
arm

E dory

NE ET II1

L-`)en II
2Zia

no_!.

Ow 13

JP .13

I Total Non-English II Total English Tot..1 :-Dom .1,4) 171

Daminant:200.. Dominant:Jfb.,. II= Ili+ 112

Ma.;r4 40-rlita i hcAvaleti ix0 Skat.htt fir, ra-at-S
1-11$ iAsivo 44'46 wtomil 1 prs61 lod....v.is$%-.4y4..4160c:

4.1.U.44 464%ff

(Ano+ker 9ro r n 9je. -1 0 whose ay-ea :4S+. Cornpettric_

emb but wino nvAr s 0 f-.4 .5e65 umN ok net f) seomi;th

p1:10AIPktgANR:t English Dominant
C cc,

sAIN



grade and total number of
(by second year)

Number of

G1141? Classes_
PS-PreSchool
K- ICndgtn

PSK TOTAL NO. students PS

students 1)2, grollped grade level:

Number of

Grge. ..._...Classes
grade
grade 8 ..A...,
'acre

. . .
and N

1-grade 1 (alc4V2-grade 2 ,- -cubwit4

43-grade

3 .2:-.i U M )
-grade 4

... h

5-grade 5
6-grade 6
A ,....0_ ToTAt-gmazas gr. 1-6

4.4 1-All classes graded
2-All classes ungraded

3-Sone classes ungraded
If ungraded; specify ages or grades grouped

5. P_IOCESS VA.11ABLES - STUDENTS (Sociolinguistic)
5.1 Students Dominant and illative language interaction and

cultural affiliation (Indicate number of students in each
category and specify cultural affiliation in box)
(Circle any information which is inferred and write INF.)

......
Pop:Ina-At poi-4.na..-it: 5.0

. Dom II .7,-Dom - ri1. Total Do 7417 tir

Non-English i NE I

Bother Tongue, po 11-..:1 IT

4.3 PSK

A
B
C

Gy
TOTAL students gr. 7-S /1

onbn1/4-u.CCVIO'n

rade 10 2
11-grade 11
12-grade
C students gr. 10-12

4.4

2. Total

English
ilother-Tongue...

Mash

10

EDom - is iT

30

E don

r0-La :-Dom IP .47I Total Non-Lnglish II Total English
Dominant: 200 Dominent;..4.D. H. II + II2

+Wry.* e0r.4.1k4i0h iINCJLIUdit.a 12.0 Skult,htt it% Arct-ctseS
i-lt who 01. r 40 irwto int) 1 ,,,,....% ..v.....,,,b,._.r4.a.k.: Ki ci.U.A4"+s

(Ai) (Alec groar , in 94". 1 ) 0 wirvse. 3y- ectVe si- corn patnce_

0 i 9.,11101... loa...1- Y0(10 Mel 0.(50 ri:;.5egs C.DoN tocke.nel in Seo,n;sh
;:: ilon-English Dominant English Dominant ° 'e.c(7

.

N-E Dom n-air E-Dom II-LIT

Non-English
1;other Tongue

;:.,.apple: a native Spanish speaker

1
who uses Spanish in most contacts

i though he may '.riot: English

N-E Dom - ZiT

English cample: (rare) a native ..;nlislI
Mother Tongue I speaking Puerto -.than child,

:born in New Yor:_ Itho returns

to Pu-rtc ..ico and beca..es
!Spanish dominant

:ample: a native Spanish
speaker who uses Spanish only in
familiar contacts, and English
in all others school, work.

Ora

a:a:: 21es: I )a native E. speaking

acculturated American who may

or not know a second lang.

2)a native E. speaking
liexicanAmerican child who has a
:Ili-Lima' receptive :..nowledge of

Spanish, but has a Latin culture
affiliation



5,2 CUltural or Ethnic identification of target students in program
by number and of each:

page 3

Indigenous Americans: Humber Per Cent of if inferred,
Total Students check (,/)

Al Navajo Al.__ a
1..>

A2 Cherohee
P

A3 Other (specify)
e

eA TOTAL No. of American Indian A .....0

Americans of other ethnic bacl:grounds:

Bi nexiean-American Bl.PiP
B2 Puerto--lican

B2..._.....
B3 Cuban

B3......
D4 Other Spanish-American

(specify) 4 ..
B TOTAL No. of Spanish- Drt

speaking Americans

C Portuguese American C
D Franco-American D
F Chinese-American F
.1 EiAmo G
r

H 2ussian H
::::::

..._.-.
J Other J

I TOTAL number of N-1.1IT target
students S.

5.3 Ethnic identity of English mother tongue students other than target
population, if specified, by number and per cent.

. _

E2

E-14.3.0
. ..... .

II TOTAL number of I'm students
other than target population 40. . .13 . 510

5.4 Students' native language or mother tongue if DIFFE,MT
from their dominant language.

(specify)
Dominant language. Piffprent Languve
1-English
2-Spanish

5.5 Students' Dominant Language and Extent of Bilingualism

Dominant language Number of ilonolingus.1
of students in program Students

Number

dt Lit) English 17
A . _ American

A

Per Cent.

Amber of students Bilingual
to any extent

.not Bo ',I; not only 1121241BE soeak*
spec.

stA
no.: comprehension i

e ,Ito.

35 /0



rat

D1 iiexican-American
B2 Puerto--lican

B3 Cuban
D4 Other Spanish-American

(snecify)
B TOTAL No. of Spanish-

spea.::ing Americans

C

D

G

Portuguese-American
Franco-American
Chinese-American
akimo

Other

"34.

B

C

D
F

U _.,"

J

I TOTAL number of N-EHT target
students to

C-

. J.. 5,;

5.3 Ethnic identity of English mother tongue students other than target
population, if specified, by number and per cent.

F,2 ...... -

II TOT-1L number of MT students
other than target population

:lap .13 ;--J

. . 3

5.4 Students' native language or mother tongue if DIFF2,-ENT
from their dominant

PPIAPAPAJATIVAae
I- English
2Spanish

language.

(specify)
DiffprentiiatiyeLp.p.guafe

--

;1'!-14*: Per cent,

5.5 Students' Dominant Language and Extent of Bilingualism

Dominant language 1 Number of ilonolingual Number of students Bilingual
of students in program Students to any extent

Number No. not ; only ligtaia sneak
spec., tabi

_qt) English )71. do .75 /0 ars
A American

not
spec.

Indian

f r.i., raltb A-41A2
Navajo
Cherokee

Vase- A3 ieresan
Other (spec. ).

e o 4. p : : :\
C u ..... Portuguese ..
D French
F Chinese
G Eskimo
H -ussian
J Other (spec.)....

A

3 gOID Spanish

. , .

GA.
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5.6 .ecruitaient of Students:

0 - not specified
1 - English Mother Tongue and Non English liother Tongue

Students are required to participate in the-bilingual program

2 Only N-DIT are required to take program, 112's participation

is voluntary
- Both

4 - StudentNT
aselectz r

e
narrminig m t

some
volunrar of project (in addition to

language)

5.7 Proportion of E. om -oupils in project area: see Chart C 5.7

n.sr.not specified on the chart

4

5.6.3_

5.8 Community Characteristics (mark ally that apply)
(% if more than one category, indicate percent for each)

inner city-hetto,barrio
2 major city

small city, town or suburb
rural, farm

5 other (specify)
reservation

5.9 A. Socio-economic status of N- participating students
(indicate specific percent of low SES)

B. Average family income, if lientioned
n.s....not specified

5.10 Socio-econonomic status of "Er participating students
(indicate specific percent :s low SES on the blank)
n.a. -not applicable (no E1 T)

00 -not specified

5.11 Proportion of mig:ant stuients in project
(Indicaw spe,Ific perce-t)
n.s. -not specified

6.0 SOCIOLINGUISTIC SEIVEY

6.1 Project states that a sociolinguistic survey:
Ifor II for

N-111 group :15 group

qwas made

.will be made
0 not mentioned

6.2 If a sociolinguistic survey was or will be made,
mark all groups included:

I N -1 IT

bpearents

hildren toso.

3 teachers

4 community
5 others

(specify)

II UT

isiyo

5.8.3,

5.9 A. 111.14 6.4
B. tl s .

5.10 YN* S

5.11 VO

5.1 I
II 17--

6.2 I 2
II a--

6.3 Language dominance of N-21.11 Groups (check '.parents, B, children, O....teachers;

will be determined by the extent each language is used in different domains
through various meana.of communication.
e.g. specify extent descriptively: never, sometimes, always

DalAINS:

1 Hone

USE NON-ENGLISH LANG. USE ENGLISN

6.3 t

- 1
LISTENING' SPE.tirdliG ..2.4DINGI.ILUTING LISTENING SPEALING ',FADING 11..1TIiTG

1

-1



5.8 Community Characteristics (mark ally that apply)
(% if more than one category, indicate percent for each)

1 inner-city-ghetto,barrio
2 major city

small city, town or suburb
....

rural, farm
5 other (specify)

reservation

5.9 A. Socio-economic status of IT-ENT participating students
(indicate specific percent of low SES)

B. Average family income, if Lientioned
n.s. _not specified

5.10 Socie-econonomic.status of IT participating students
(indicate specific pence- t of low SES on the blank)
n.a. -not applicable (no au)
00 -not specified

5.11 Proportion of migrant students in project 5.11 ___SCLIV:
(Indicate specific percent)
n.s. -not specified

5.8

5.3 A. ILLY. (C.4)

5.10
=

s

6.0 SOCIOLIUGUISTIC STNEY

6.1 Project states that a sociolinguistic survey
I for II for

group :Id group
was made
will be made

0 not mentioned

6.2 If a sociolinguistic survey was or will be made,
mark all. groups included:

I N -E2IT II lid
bcparents

hildren yob

3 teachers
4 community
5 others

(specify)

6.2 I 2

6.3 Language daainance of N- 7...d groups (chec:: A__parents, children, C..teachers;
will be determined by the extent each language is used different ("mains
through various means of canmunication.
e.g. specify extent descriptively: never, sometimes, always 5.3 A

Daum.:
1 Home

2 Church
3 School
4

USE NCN- CNGLISH LANG.

5 Socializing
.

6 Neigtoorhood ...... .. , ...........
7 film-TV-radio..
8 iiagazines,new'R.,.

-

9 Others

(specify)

USE =CLIO

t

... e .... .. .

a



pugs 5 -

6.4 If not included in surveys how was student's language dominance 6.4 I 91 3
determined? I II II ZA 3,

N-EaT FliT

-inferred by use of surname ...___.

$established by formal testing of students
ssessed by infomal means (specify how)

-not mentioned how language do :thiance was
d3tc,-.2..Lne,..

6.5 Sociolj.nguistie Survey includes: (check all that apply) 6.5_115_
An analysis to determine if an interlanguage exists
in the community, (e.g., a mixture of two languages
which serves as assingle system of comm unication for
a group of people).
1-yes
0-no

s.uyve:- it ito:lo covering:

6.6 N-NIT parents' attitudes toward maintenance of child's
N-EHT in particular domains of use or complete shift
to English
1-yes
0-no

6.7 EaT parents' attitudes toward their children's learning 6.7_ W.;
of the N-SIT language
1-yes
0-no

6.8 Children's own attitudes regarding the second language 6.8_ h,S,
they ar.: learning and the speakers of that language
1-yes
0-no

,

6.9 If not included in survey hou were parental and/or
community attitudes toward II-MIT maintenance
determined?
1-will not be assessed
2-will be assessed, method not specified
3-has been or will be assessed by method other than

sociolinguistic survey (specify how)

6.911:5

6.10 After sociolinguistic survey is made, how does it influence 6.10 -s

program? (specify) (e.g. transfer or maintenance instructional
programs)

Davrrvliptes KANicl% clsiicire." art.
0-not mentioned 1 h e c.1.4.( I fixra.1 pI r% re.r 4.3r ea, Ih

7.0 STAFF SELECTION

7.1 Linguistic background of project teachers, by =ober in each category:
(indicate non-English language in each bar.)

Language dominance not specified (if any information is not

Hother tongue not specified specified, cross out that

not specified whether monolingual or bilingual heading and complete the
rest of the chart)

E Dom. i
No. 5

Amqopsqinval
. 7.1

NEMT
! 6 El .4,.

II Dom m II A



omen serves as a siti6le sy3141171 ci co=unation io:
a group of people).
1-yes
0-no

includes it covering:

6.6 u-arr parents' attitudes toward maintenance of child's 6.6
N-MIT in particular domains of use or complete shift
to English
1-yes
0-no

6.7 EI1T parents' attitudes toward their children's learning 6.7_ 115_
of the N-171T language

1-yes
0-no

6.8 Children's own attitudes regarding the second language o.o0 h5..,

they are learning 1.nd the speakers of that language
1-yes
0-no

6.9 If not included in survey how were parental and/or
camunity attitudes toward N-31T maintenance
determined?
1-will not be assessed
2-will be assessed, method not specified'
3-has been or will be assessed by method other than

sociolinguistic survey (specify how)

6 . 9 h 5

6.10 After sociolinguistic survey is made, how does it influence 6.10
program? (specify) (e.g. transfer or maintenance instructional
programs) DeAerrni hes KAN t..v arc..

0-not mentioned.
I 116-r Q.34- et lb-. t 11-A00-0-1 prkj th:r

7.0 STAFF SELECTION

7.1 Linguistic background of project teachers, by number in each category:
(indicate non-English language in each ba.::)

Language dominance not specified (if any information is not
Hother tongue not specified specified, cross out that
not specified whether monolingual or bilingual heading and complete the

rest of the chart)

I II E Dom.

NElt

II ,E Dom
.Emr

=
E Don
NEMT

Ao-Hopp;iingual B-Bilingual

I

N= 0;

IN= N= 2
IN= N= a

A Total Number B Total Number
Nonolingual Bilingual

Total Nuaber
of Teachers

N /P..

7.1
No.

I A.--
I B

II A
IT B

Iii A

u1 13 A-

A C)

B
N 112



7.2 Lin tic back round of ro ect aides or

1.

2.

page 6

rofossionals by number:

indicate non-English language in each

Language dominance not specified

__other tongue not specified

Not specified whether monolingual

I N-E Dom
N-EMT

II E Dom
EMT

II E Dom
1 N- ENT

A Monolingual

box
(If any information is not
specified, cross out that

or bilingual heading and complete the

rest of the chart)

B Bilingual

1

A Total Number B Total Number

12______

Monolingual Bilingual

7.3 Laneuaee(s) used by bilingual prparaa

(Nark all that apply)

N Total Number
of aides or
paraprofessionals

to ac: 7.3 Qh.

7.2 No. %
I A
I B i Di

II A
II B I .141,
II ,A

II'B
A A),..
4-

B

N

1-Bilingual teachers teach in only one language

1a-Bilingual teachers who teach in only one language teach in their

dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their

native language:
lb-only if native language is also their dominant language

1c-even if native language is not their dominant language

1-0-not specified

CI
e2- ilingual teachers teach in both their native and second language,

egardless of which is their dominant language.

0-language(s)used by teachers not specified

7.4 Language (s) used by bilinaualmi :.ides or paraDro:oosionals' 7.4 44?

(Nark all that apply)

1-Bilingual aidesinstruct in only one language

la-Bilingual aides who instruct in only one language teach in

their dominant language, whether or not it is their native language/.

eilinguar7IngWho instruct in only ono lang. tcach'in their native lang.:

1b-only if nativo language is -lso thoir dcninant 1nr5u-e

1c-v,,r. if nntivc: language is not their dominant language

1-0 not specified

2- ilingual aides instruct in both their native and second language,

regardless of which is their dominant language.

0-language(s) used by bilingual arc l.o.1 ,:.!,c1c:s not cDoof.fied

7.5 Cultural affiliation of teachers. aides, prefect director and evaluators by,

number and percent (Nark all that apply) Specify cultural affiliation.

A. Teachers No. % B. Aides No. % C. Prof. Director D. Evaluator(s)No. %



rl =rte ii

II E Dom
EHT

II E Dom
1 N -12iT

V

A Total Number B Total Number

Monolingual Bilin

N Total Number
of aides or
paraprofessionals

7.3 Language(g) used by bilingual program tcaeaci-s:
(Hark all that apply)

1-Bilingual teachers teach in only one language

5 _L_ 1k.
:1 i

II B I 46,
II ,A

II1B
A

B

_a,,L

4- TOD
N ;E:

7.3 42

1a-Bilingual teachers who teach in only one language teach in their
dominant language, whether that is their native or second language.

Bilingual teachers who teach in only one language teach in their
native language:

1b-only if native language is also their dominant language
1c-even if native language is not their dominant language
1-0-not specified

Q e2- ilingual teachers teach in both their native and second language,
egardless of which is their dominant language.

0- language(s)used by teachers not specified

7.4 Language(s) used by bilingual xl.'c:;;ran :.-iclos orpam2a?cpsioppjp: 7.4 4?
(Hark all that apply)

1-Bilingual aides instruct in only one language
1a-Bilingual aides who instruct in only one language teach in

their dominant language, whether or not it is, their native' laneage.
eilinguar7=Mrilho instruct in only one Laig. teach in their native lang.:
lb-only if nativ,-, lnguago is -Ise their dc; inant l-ngu-ge
1c-wn if native language is not their dominant language
d-0 not specified

2- ilingual aides instruct in both their native and second language,
regardless of which is their dominant language.

0-language(s) used by bilingual _Irc :.f.clos not c?ocified

7.5 Cultural affiliation of teachers. aidest_prciect director and evaluators by
number and percent (hark all that apply) Specify cultural affiliation.

A. Teachers No. % B. Aides No. % C. Proj. Director Iluator(s)lio. %

IUS 10 As

0-not specified

Pro t d no+ sre-Gify

111.1W =8

111.0.



7.6 election of N-EliT_ teachers from local coggiunity

ab Ner of -SIT program teachers from local community
7.6 No

paCe
74

Nu

7

60.
0-not specified

ancl of total N-ElIT teachers.

7.7 Number and Proportion of teachers and aides of save
cultupal bacic&round asy:-1I72. students:.
indicate soecific percent on the blanl:, or

if specified descriptively,
1-few
2-some
3-many
4-most
5-more than half
0-not specified

A=
B=

teachers
aides

7.7

B

7.8- Teacher Qualifications - Training and experience prior_ -t,Q -project,
tindicate number of teachers with each qualification,l7 b642140) $.; 47/ 9/ /5

n. s. --qualifications not spcified
0-previous courses not specified

1._ _teacher must meet a specified level of language proficiency on a
standardized proficiency test of the non -English language through
which (s)he Will instruct

0./.0. teacher must meet a specified level of corounicative competence in
the non - English language determined by a structured intervielifittaaye_0.97 _previous teaching through /1-UIT (in country where it is a native/lihe

1 language, in Peace Corps)

1.EVany previous education through 1.-MIT/content of courses lea-II-led through

_k_.previous teaching in local area/live in the cat:Iv:hit-
..6_courses in N-SIT language structure and usage/ linguistics
4_ courses in N-E literature/'

lust be bilinrrual
or, literacy in Soanish

courses in teaching ESL/audio lingua) approach
It _courses in methods of teaching N-sit language/lan guage development

__courses in methods of teaching content (e.g. mathYin N -2iT
12. _____certification in ESL/or experience teaching ESL '

... certification in teaching N-IaIT1
. CO:cross cultural courses
1.6 courses in the cultural heritage, values, deep culture of II-211T or

if given) / 17

0:1-petence
..FL trainin

1T-a

16. other qualificatiqns, specify
c e r 4-i f

8.0 STAFF DEVELOPI TENT See ItleRo ic74- e-

0-No staff training mentioned
84 The project is_offeririg.te_ain_ing,..f.or. ,tp:apilprs A. For

anlrpii,,,,,,,rofessioriajp.ingke...followinn areas:Teachers
(mark all that apply)

Ins.-Training indicated, but nature not specified
, glish as their second language
The teaching of aglish as a second language...

as .their second language
The teaching of X as a second language
le thods of teaching other acadmic subjects

6- iethods of teaching other academic subjects
in X language

8.1 A
B /

travel

4 rI
B. For Para-
profossiotals



= aides
3- ,:.any

4-most
5-more than half
0-not specified

7.8 YP9,*r (4.14ifiRa:tj-91:la Training and a;:p 4er...ence 2rior --)roject

jthicate number of teachers with each qualification17. 43A ,$";43.1/4 pi
if given) III ) di i r, n

n.s.-cyalifications not spcified i

0-previous courses not specified
1...._teacher must meet a specified level of language proficiency on a

, standardized proficiency test of the non-English language through

which (s)he will instruct
(1.O. teacher must meet a specified level of communicative competence in

the non-Englisb language determined7by a structured intervie4f4ency
0:57:_ previous teaching through N-21.T (in country where it is a native native-

lihe
1 language, ia Peace Corps) .

peVaefir_previous teaching in local area/live in the carluaity
courses in IT-) 1T language structure and usage linEuistics or FL trainin

courses in -;; literatur9' ox literacy in S-.3anish

45 s. must be bilin-rual
.L0 any previous education through 1:-Z11T/content of COUIZ3S lea: nee. through

courses in teaching ESL/audio lino's') soproach
IL.Q3

li, _courses in methods of teaching N-ELiT language/language devela=eat

-courses in methods of teaching content (e.g. math)in N-ENT

12.____certification in ESL/or elfperience teaching 2SL

1 . certification in teaching N-ZLIT

gi.0Y: cross cultural courses
.11)_courses in the cultural heritage, values, deep culture of N-Ei1T or

16. other qualificaticins, specify travel

ter 1-i f i 4.4

8.0 STAFF DEVUOPHENT 16,R0)(721 -- 8.1 A /I 21 5, ,r41
B /,',21

0-No staff training mentioned
The project is.offpniry,trairlinafprtefepers A. For B. For Para-
andjaritraffofessionals in the fcg.lowinnart,las:Teachers professionals
(mark all that apply)

.-Training indicated, but nature not specified
nglish as their second language
The teaching of English as a second language__
as their second language

The teaching of X as a second language,
iethods of teaching other acadalic subjects
iethods of teaching other academic subjects
in X language

I 4444.1 ii ID
Es. 2 Stated goals of teacher training are: 8.2 III 2 q 71414) Students

1 t -I N-ETE=EMC
SUnderstandiir of socio-cultural valued _ and prictices al'_ .

.be
Cross-cultural training -At- be

'- Sensitivity to ethnocentricism and linguistic snobbery
mareness oi the social-emotional development of 1,0 Jget

5-,T;rategies for accomodating the different learning
styles of

Strategies for cognitive development of ie_ -N!...
trategies for reinforchr the self-esteem of

Je._thods of cross-cultural teaching or teaching the
icultural component

ormulation of pupil performance objectives
thods of evaluation of pupil performance objectives 4ge

List specific courses if given (or Xerox and attach)
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9.0. STAFF DEVELOPMENT COMPONENT

PERFORMANCE OBJECTIVES NO. OF METHOD OF

Teaching Personnel and
Coordinating Teachers .

PERSONNEL INSTRUCTION

Each teacher will be 13-14 Summer In-
able to develop Servic'
performance objectives, Workshcvg
evaluation devices and
develop and implement
a learning system as

Each teacher will
utilize the services
of assigned teacher
aides and assistants
to the optimum as
reflected by complying
with the responsibilities
for such personnel as
out in the
appropriate job
descriptions

16 Summer In-
Service
Workshop

Each teacher will be 16

able to apply appropriate
social studies and language
instruction techniques
in their classroom
activities as evidenced
by exhibiting the
characteristics of
the performance
objectives to be
negotiated with the
contractor (s)
providing the workshop
Instruction

62

Summer In-
Service
Workshop

74.

METHOD OF
EVALUATION

Written pre-post
testing, periodic
observation check-
list, and director's
review of product.

Periodic Observation
checklists and Question-
aire checklists completed
by aides and assistants
describing the tasks
performed during the
period.

Written Pre- and
Post Test Data,
periodic classroom
observations via a
performance criteria
checklist and the
director's review
of the instructional
products generated
by the teachers.



9.1.4

PERFORMANCE OBJECTIVES

Each coordinating
teacher will be able

to apply management
system analysis design
techniques according to
the performance objec-
tives to be negotiated
with the contractor
providing workshop
instruction.

t.

Teacher Assistants

9.2.1 Each teacher
assistant will be able
to perform the duties
according to the criteria
outlined in the job

descriptions .

NO. OF METHOD OF

PERSONNEL INSTRUCTION

2

3

Summer
Workshop

Appropriate
segments of
Summer Work-
shops plus in-

service
training and
orientation
provided by
teachers

63

METHOD OF
EVALUATION

Pre-Post Test plus
director's review
of management plans
and products.

Written reports from
teachers, one each week
for 1st month and monthly
thereafter.

4



"Devei ae tnenf

11.4.3 JOB DESCRIPTION - TEACHER

The specifications for teachers for this project are as follows:

11.4.3.1 Provide classroom instruction

11.4.3.1.1 Language Arts - Knowledge of ESL p;.-ocedures.

11.4.3.1.1.1 Spanish:
speaking,
reading,
and writing.

11.4.3.1.1.2 English:

speaking,
reading,
and writing.

11.4.3.1.2 Mathematics - must have a

working knowledge of the
second language.

11.4.3.1.3 Social Studies - a native
speaker of Spanish.

11.4.3.1.4 Biology - must have a

working knowledge of
the second language.

11.4.3.2 Knowledge of a sensitivity to the
similarities and differences of
the American and the Mexican
cultures.

11.4.3.3 Ability to perform teaching duties
under constant supervision and ob-
servation of project director and
district visitors.

11.4.3.4 Sensitivity to innovation and
change.

11.4.3.4.1 Understanding that project is
experimental in nature.

11.4.3.4.2 Encourage teacher and student
creativity.

11.4.3.4 3 Prviide for individual differences.

77



S 8,i o erne n+

11,4.3.4.3.1 Develop

flexible

approaches
to teaching.

11.4.3.4.3.2 Work closely

with counselors.

11.4.3.5 Develop an individual
program of

professional growth related to
bilingual education..

11.4.3.6 Utilize effectively a multi-media
approach to teaching.

11.4.3.7 Program requirements

11.4.3.7.1 Evaluation

11.4.3.7.1.1 Provide information necessary
for reports.

11.4.3.7.1.2 Evaluate materials and equip-
ment in light of project ob-
jectives.

11.4.3.7.2 Design

11.4.3.7.2.1 Develop instructional package
that will enable the project
objectives to be achieved.

11.4.3.7.2.2 Participate in project ob-
jective setting.

11.4.3.7.3 In-Service

11.4.3.7.3.1 Participate in district
in-service program,

11.4.3.7.3.2
Participate in p*roject
in-service program.

11.4.3.7.4 Dissemination

11.4.3.7.4.1 Aid in developir.,;
appropriate

dissemination procedures.

11.4.3:7.4.2
Participate in dissemination
procedures.

;1.4.3.7.5
Supervision and evaluation of

. teacher assistants.

COreti;y1-4.140

78

.7,

A



a

S111-- av-Nre-ioeerleo-t +eo,cher

11.4.3.8 Evaluation requirements

11.4.3.8.1 Knowledge of performance criteria
instruction and behaviorally
stated objectives.

11.4.3.8.1.1 Must be able to write
behavioral objectives.

!1.4.3.8.1.2 Need to evaluate in terms,
of stated objectives.

11.4.3.8.2 Develop pre and post tests for
each unit of instruction.

11.4.3.8.3 Assist in designing the educa-
tional audit and overall pro-
gram evaluation.

11.4.3.8.4 Provide a functional procedure
for ongoing evaluation of students.

11.4.3.8.4.1 Develop mobility between
groups.

11.4.3.8.4.2 Allow students to progress at
their own rates.

11.4.3.9 Community requirements

11.4.3.9.1 Participate in community

information dissemination
programs.

11.4.3.9.2 Assist with activities useful
to the purposes of the project.

11.4.3.9.3 Develop community contact procedures.

11.4.3.9.3.1 Perform home visitations.

11.4.3.9.3.2 Perform student/parent
counseling procedures.

79



8.3 gettocisor: (Mark all that apply)

ourses

experiential, teaching supervised by master teacher
orkshopa where teachers offer suggestions to each other

4-use of video-tapes of teachersfor feedbacl: on how they are doing
5-cross-cultural sensitivity training, t-groups
6-interaction analysis (e.g. Flanders system)
7-other (specify)

8.4 Project proldlImyeleaped time to hers and paraproffesion- 8.4
als for_joinI lesson planning: 0- not mentioned

8.5 Project _provides for paraprofessionals to receive course credit 8.5
toward eventual certification: 1-yes 0-not mentioned
How? (specifil---

.77

page 8

8.3 _LiAWS

8.6 Paraprofessional's role:
Called Teacher's Kss'isl-lant

.5.e-4? 1-teaching whole class
teaching small groups
tutoring individually

PIL clerical
contributirig to bi :ultural component
how ?

PiE01

Gaiaison with parents

8.e f.114,14 AL

8.7 Training for project teachers ap4_2axampf2asiongs j zim i
glala: 8.7 A Ii

(mark all that apply) A for teachers B for aides B /
.Qrnot specified

(V.University faculty
2-project's Hastor Teachers
3-project's teachers

ther (specify) is

4-fic4Orfte,w064.es Qt pro 4 fit.} d . -- no. A
8. Number and Proportion ot_personnel eriving.teacher traillingwho 8.81 4t 91?

am:
2-411- -41.5

1-bilingual 1 ........3...-. _
2-bicultural

-.3-N-Erik' (specify background)

.71 yblb.

. Training is 'rovided:
vring a summer session
uring the academic year

-other (specify)

8.10 &tent of training:

Olappro:amately ecuivalent to a
college course

2-nore taan one course
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(indicate no. of hours)
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8.9 1 Sk.

I8.10
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8.11 Vag&T...91ATEMPA4-911Pf
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4.2more than 75%

100%

3-50-74%
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no.

1PgcherP17-:tWIIATILLJXP41121-ngs 8.11 4 _LP °
if specified descriptively, indicate:
6-most
7-many

8 -few

9-other (specify)
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teaching small groups
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contributing to bicultural component
how ?

@liaison with parents

8.7 Training for project teachers altRAKAPr0feseiong.P..1:LlanaJW 8.7 A
(mark all that apply) A for teachers B for aides B

...,Q:not specified _-__ __--
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2-project's Ilaster Teachers ____
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9.0 TEACHERS' ATTITUDES

9.1 Teachers'attitudes are assessed: (Mark all that apply)
0-not mentioned
1-to N-UIT language or dialect

CZN-EHT culture

o N -EMT students - expectations of achievenent

4-prior to participation in bilingual project
5-after project training
6-after participation for a period of tile in project

-through a questionnaire J.

ther (specify) by d CD T-01 4.-t
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11.4.4 JOB DESCRIPTION-TEACHER ASSISTANT

The specifications for teacher assistant for this project are as follows:

11.4.4.1 Teacher Assistant

11.4.4.1.1 Perform aid functions in
Spanish and English -
needs to be bilingual.

11.4.4.1.2 Develop a feeling of empathy
for the students assigned

.under this project.

11.4.4.1.3 Petform teacher assistant functions
as assigned by teacher.

11.4.4.1.3.1 Perform small group work.

11.4.4.1.3.2 Perform individual work'
with studerits.

11.4.4.1.3.3 Perform paper corrections.

11.4.4.1.3.4 Perform administrative
duties.

.11 .

11.4.4.1.4 Perform community functions

11.4.4.1.4.1 Perform home visitations

11.4.4.1.4.2 Perform project communication
functions.

11.4.4.1.4.2.1 Perform group communication
functions.

11.4.4.1.4.2.1.1 Perform group meeting
functions.

11.4.4.1.4.2.1.2 Perform group newsletter
functions.

11.4.4.1.4.2.2 Perform individual communication
functions.

....,.......

80
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AL IjOil

IRIT

grgig lanzma164.be E D01 i
(mark all that apply- NE' ma
0-not specified how long
1-as the alternative language of learning

for as long as desired

2-as the medium of instruction for special
subject matter (e.g. cultural heritage)

3-only for the length of time necessary for
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(Ekilacceptable level in English

isha.P4 wilt triable. i41.44
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.4)F.
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1 2 3 4 5 6 7 8 5 10 11 12 13
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N-7.21T. instruction should continue through high-school")
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MISSION STATEMENT

Bilingual education is instruction in two languages and the use of these

two languages as media of instruction for any or all parts of the curriculum.

The Calexico Intercultural Design, hereafter referred to as CID, is a

bilingual education program designed to meet the specific educational needs of

pupils in Grades 7-9 who have little or no English-speaking ability and who

come from environments where the dominant. language is other than English. It

is also designed to involve pupils in the same grade levels on a voluntary

basis who are already partly bilingual but whose main competency is English.

The primary objectives for the students in this target group is to deve-

lop thbie skills and competencies in English and Spanish which will enable each

Individual to function in a society whose predominant language is other than

his native language.

Social Studies will be the vehicle utilized to instill an acculturation

pattern in the target group of students, with such areas asthe basic study

skills, History o' the United States, World Geography, and the California

State requirements. These will be taught bilingually.

The Language Arts will include sequential instruction in speaking, read- .

ing, and writing English and Spanish.

Sub-Objective:

In order to achieve the above, the CID will be able, via an educational

and financial audit, to submit evidence that:

..
: . , . .. V.,. ....2'.4, : t
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1. Measureable learning gain in a target staff population indicative

that behavioral change has taken place during the course of staff

training as measured by agreed upon pre and post-test behavioral

performance objectives;

2. The performance requirements of all logistical considerations

relating to the project have been met;

3. The financial PPB model of cost analysis and accounting has been

successfully employed in this program;

4. All performance contracts with internal staff as well as those

sub-contracts for the provision of outside technical assistance

have been fulfilled as measured by specific work statement criteria;

5. A wide variety of community resource personnel have been actively

Involved in the planning,
implementation, and audit phases of the

project as evidenced by response indicators specified by the design

requirements;

6. A dissemination network has been set up, maintained, and monitored

as to its effectiveness via response gest questionaires sent to re-

ceivers;

7. LAP (Learning Achievement Packages) instructional materials have

been designed and tested according to criteria agreed upon during

staff training sessions and as specified during tha educational

audit.

A series of charts have been developed to simplify this year's evaluation. A

great amount of pertinent data is not available due to the time constraints imposed

by the evaluator. This data will be collated and disseminated in the final report

and the report of the audit team.



The Calexico'Bilingual Program is funded
by Title VII of the Elementary and Secondary
Education ACt for the 1969-70 school year.
The Calexico Intercultural Design, hereafter
referred to as CID, was named after the
Spanish Epic poem.

"Make it unique," "make it different,"
"make it innovative" . . unique, different,

-innovative are words educators hear from
all corners. These are the watchwords of
current- curriculum development and those
of tis who have undertaken such develop-
ment have found ourselves responding .

these words as mandates. The times gem
to be so enamored with the "new" that it
becomes virtually an imperative for the

present.

'The Calexico Bilingual Project- Is basically
a program to enhance the chances of suc-.
cess in school for the bilingual student. The
goals and objectives are spelled out in de-
tail in the introduction and "mission state-
went" of the official project proposal. Ex-

Cerpts from the proposal will serve to best
describe till new program for bilingual
students in Calexico.

The activities within the project are
designed primarily to improve the educa-
tional opportunities and performance of

students in grades seven through nine who
speak little or no English. Their "native
language" will be used as the medium of
Instruction while at the same time introduce
them to instruction in the English language.
There will also be a group of students
involved whose main competency is in the
English language. This group will be learn-
ing and developing proficiency in the speak-
ing, reading and writing of, Spanish. These
students are taught as a single class under
the tutelage of bilingual teachers. A total
of 180 students are participating in the
project.

There are two classes at each grade level
beginning at grade seven and continuing
through grade nine. Thirty tudents are
enrolled in each class. The project criteria
specifies that approximately two-thirds of
the students speak Spanish as the pre-
dominant language, and that a third speak
English as the predominant language.

Eighty-seven percent of the students in the
Calexico Unified School District come from
homes where Spanishis--- the dominant
language. Because w or=the proximity of
Calexico to Mexico, many of the children
in Calexico schools retain ties to the country
from which their parents came. One of the
Purposes of the project is to bring to the
student the cultural and language skills of
the society in which he is now a member,
while'at the same time giving him a know-
ledge of his dominant culture.

Social studies will be the vehicle utilized
to instill an acculturation pattern in the
target grotip of students in such subject
areas as the basic study skills, History of the
United States, World Geography, and the
California Requirements. These will be
taught bilingually. Language arts will
include sequential iristruction in speaking,
reading and writing Spanish.

Six bilingual teacher are on the teaching
staff and bilingual aides are provided to
assist these teachers. Because of the lack
of "ready made" materials for instruction,
the project teachers spend a half day,
following morning instruction, in the devel-
opment of social studies and language arts
materials suitable 'for the bilingual classes.
Entirely new materials have to be developed

-wherein existing materials are not avail-
able. On occasions, the teachers translate
English materials to Spanish and Spanish
materials to English.

An intensive in-service training program
for the teachers is included in the project.
The Calexico Unified School District is very
fortunate in that the United.States Office of
Education and the California State Depart-
ment of Education have realized the problems
facing Calexico. Most of our students are
bilingual and we feel that the use of their
native language as a tool of instruction will
speed the learning process. Our ultimate
goal is to graduate students from our high
school who understand two cultures and
are truly bilingual.

The project is to be expanded each year
for five years until all grade levels, kinder-
garten through grade twelve, are included
and most subject areas of the curriculum
taught. in Spanish and English.



Co ryk: evugeri ftrt - 'MD

I 40 I-OS-fru& stOnCti Com Orife.Y1*-

3.2 PLAN FOR THE SECOND YEAR OF OrERATION

34

In keeping with the spirit with the proposal submitted to the United States

Office of Education in May, 1969, the Calexico Unified School District is sub-

milling the following modified proposal for refunding. In the original proposal,

bilingual-bicultural educatiori was to be expanded vertically in grades and hori-

zontally in curriculum through a period of five years until grades K-I2 in most

curriculum areas were taught with the bilingual-bicUltural approach. During this

second phase of implementation, it was proposed that curriculum be expanded in a

modified fashion and that the project be expanded upward into the tenth grade to

follow those students in the target population who are now ninth graders. It will

be expanded downward into grades four, five, and six to begin to prepare the target

population for progress in bilingual education at the higher grade levels. The

curriculum addition at the tenth grade level will be bilingual biology. In addition,

the target.population at the tenth grade level will continue to study English Language

Arts, Spanish Language Arts, and Social Studies taught within a bilingual matrix. To

the ninth grade curriculum, the CID will,add Algebra
I to be taught within the bilin-

gual matrix. It is necessary to add biology and algebra to the existing curriculum

of Social Studies and Language Arts in order to accomplish one of the most important

unstated objectives of bilincual education. That objective is to assure:, within the

constraints of tine and skill, that youngsters from the target population will be

able to the requirements of the .Calexico Unified School District and the State

of California for graduation. In order for a student to receive a high school diploma;

he must include in his high school program world history and geography, United States

history, American government, first aid, drug and narcotic education, driver educaticn,

algebra, biology, anc English.
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The second phase of the program development proposes to continue the Estu-diantina which was developed in mid-year

during the
first year's

operation and toextend this upward into the tenth grade as the target
population progress throughcompletion so that thos

students who have been
introduced to it will be able tocontinue in the second yowl.

The second phase of tne CID junior high school curriculum will continue in
the, same manner as the first year's program envisioned. The Social Studies frame-
work will

continue to be refined and applied as the vehicle of bilingual instruction
it the seventh and eighth grades with the

continuation of
instruction in English and

Spanish Language skills.

The
teaching-learning

situation in the fourth,
fifth, and sixth grades differs

significantly from that of the seventh through tenth grades; hence,
modification

and alterations are required. In the Calexico Unified School District, the concept
of the

self-contained classroom is an integral part 0 the elementary school philo-
sophy. The CID

accepts the
validity of the

self-contained philosophy and wishes to
encourage, the

'evelopment of the
bilingual-bicultural attitudes within the

frar..ewcr'r:

of the
self-contained classroom: Therefore, tne curriculum design contained within

this second phase of
development involves all such areas normally

taught in the cur-
riculurr of these (-Tacos. The CID proposes to

continue the
development of LAP's,

materials, anu curriculum for
bilingual-bicultural instruction in the

subject 'areas
of English

Language Arts, Spanish Language Arts, and Social Studies for grades four
through six. The remaining part of the curriculum for the'se

grades will be taught
in the that language which seem most

appropriate to the
students and the subject

at the
It will remain the objective of CID to teach the recent

immigrants
from Mexico and the

Mexican-American students whose language
development in English

OP

4
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makes learning in a curriculum taught in English difficult. In order to moot therequirements of the
long-range CID objectives and'in order to maintain the advan-tages of

self-contained classrooms, the second phase of CIO
proposes to utilizeteam-teaching in an ungraded situation at grades four, five, and six. This willallow for the flexibility

of scheduling and staff utilization necessary to imple-ment the CIO and to provide for some release time for curriculum
construction andmaterials development.

The second phase of CU) will continue the refinement of curriculum
materialsalready begun,

the construction of learning
achievement packages with the pre andpost-test concept of assessment in the Social Studies from grades four through ten,and the

instruction of English and Spanish Language Arts skills in grades fourthrough ten.



4.0 MODIFICATION OF LONG-RANGE PLANS

In the first year proposal for Project CID, it was envisioned that vertical

articulation would be initiated to the high school as well as down to the elementary

levels. This would develop a K-12 curriculum by 1974. Current thinking amongst

curriculum project directors in bilingual education indicates a.trenf towards

starting such instruction as early as possible and continuing such efforts over

the five year funding period. This does not appear to be inconsistant with the

desing of Project CID except that the Calexico effort, because it started in the

Junior high level, must articulate development in two directions. Some modifica-

tion of the long-range plans will be forthcoming this year in the choice of other
*

academic vehicled of instruction. Further modification will be suggested as a

result of this year's program. (See Figure 1 and la.)

The Calexico Unified School District CID Bilingual Project for the 1970-71

school year. will expand vertically to include grades four through ten. There

will be two bilingual sections of approximately 30-35 students in each grade

level. One-third will be monolingual English, one-third will be monolingual

Spanish, and one-third will be bilingual, for a total of 420-490 students.

The elementary program, grades four through six, will be located at the

Rockwood Elementary School in which all subjects will be taught bilingually in

a team-teaching non-gradeolsituation.
Eight teachers, and four teacher-assistants

will make up two teaching.teams at the elementary level. Each team will have six

members and have approximately 90-105 students. The coordinating teacher will be

responsible to coordinate all activities for the elementary bilingual program.
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The intermediate program, grades 7-8, will be located atthe De Anza Junior

High School in whichSocial Studies, English, and Spanish will be taught bi-

lingually. The staff will consist of four teachers and three teacher-assistants.

The coordinating teacher will be responsible to coordinate the bilingual program

for the De Anza Junior High School and the Calexico High School.

The secondary program; grades 9-10, will be located at the Calexico High

School in which algebra, Social Studies, English, Spanish, and biology will be

taught bilingually. The staff will consist of four teachers and two teacher-

assistants.

ii;
4
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11.13 1-?rpgram,is_one-yay - only non-English ;other Tongue 11.13
students .(including N-Z.fr-aiglish dominant). Englfsh
Hother tongue students do not receive instruction in
a second language

0 -no English Hother tongue students
(757.-2-VRY- za learn the sea-and-language

11.14 The amount of instructional time in and through their second language
for pupils who are native speahers of English is:

Frei:

1

2

3

4
5

6

12

code: 0 = not specified N.A. = not applicable, no English HT students

11.14 11.15 11.16
iiin. per day Total min. per Subjects taught 5 of tine per day
of instruction day of any in second lang. of instruction
through N-EHT instruction through N-ZIT

..,........ . .- [
il ,..

'3.

, 5 ...... ...
..115. , . ,- . .. . ... , . , . ZVI?

i!O./ 4.,t."... . i 7 hs.ns
, . , 241). .... ssi., 4P-1 , $. ,P..f. . ,

, et., 401. SJ 5 "J
.. -I. = . UP .. , ..... 'IN '. IR* LA3.1! .0 .1 0 h 1

1 t i , ,
111.,. ...... . ...4, ... -,_..... .,.

%... . ...i. . , , , .: ... ... _ , . , . ,

11.17 _44 a11.17 nixed or separate language usage. 1.)y _teacher ap.dlor aide.

in the classroom (mar:: all that apply)

0-not specified

1-languages are never mixed by either the teacher, aide or the
pupil in any one class period; only one language is used.

(Dthe second language is used exclusively by the teacherlaide
and pupils during at least one portion of the school day.
he teacher uses one language exclusively within a class period;

pupils.are allowed to use either native or second language.
4-the teacher uses only one language; however, the aide or para-

professional uses another during the sale class period; students
nay use either.

he teacher reinforces any conversation initiated by the child
thrLugh the use of whichever language the child has used at the time.

6-constant switching from one language to another by teacher during
lesson.

7-the teacher uses English and the paraprofessionaa then translates
the sane material for N -ZIT pupils.

8-other (surmarize)

12.0 HETHODS OF SECOND LANGUAGE TEACHING

(liar:: all that apply; some projects nay use a combination
of methods)

44219:11.11ual habit hills or behavioral approach. En basis



idn. per day Total min. per Subjects taught of tine per dc.y

of instruction day of any in second lang. of instruction
through N-riiT instruction

L .PYP i
1

, .... , . , ...... .. . .. .. .... . .

2

3

4

5

6

,
,3

.,. ,....,.,. . , ... ,..,. ,.., . .......... ..... _ ..... , . :A
, 5 ..... , . . ... ... . :.

pic. ZVI? Iss L.0.01 .

i 6..

7.. ra Artro ssi to-K4 , $ . k.s,... ..
, . _ AS., .,, .... .. 1 ...t.3 01) . .... xi No Z.01 SI c' k'

..,...h5 , 306 ., "rill. 13. ict!..441-6,4.fi* :IQ h -1.
1 I.

-1
11 ... , ....

12 I

t'

1

11.17 11ix0 17...PgloPXPAAJVIL11.41.eP.PMAIV..te4c)1Ar. AAPIADY..4#1P.
in the classrooia (mar'..:. all that apply)

3
11.17 4.

0-not specified
1-languages are never mixed by either the teacher, aide or the
pupil in any one class period; only one language is used.

(Dthe second language is used exclusively by the teacherlaide
and pupils during at least one portion of the school day.
he teacher uses one language exclusively within a class period;

pupils.are allowed to use either native or second language.
4-the teacher uses only one language; however, the aide or para-
professional uses another during the same class period; students

y use either.
le teacher reinforces any conversation initiated by the child

through the use of whichever language the ch:.ld has used at the time.
6-constant switching from one language to another by teacher during
lesson.

4 7-the teacher uses English and the paraprofessional then translates
the sane material for II-ZIT pupils.

8-other (summarize)

12.0 liETHODS OF SECOND LADCUAGE TEACHING

(liar:: all that apply; some projects may use a combination
of methods)

04949-lingual habit shills or behavioral approach. Emphasis
on communication. Includes contrastive analysis of sounds
(units) in both languages by teacher and students, student
repitition of tapes and/or fluent teachers' model sentence
patterns until responses are automatic. Structural drills and
dialogues are systematically presented. Includes direct as-
sociation between object and word in second language in a
secuence of patterns learned in complete sentences. Inductive-
generalizations drawn from examples.

P,Transforpationaknpofrnitiye.apprc...aah.

Acquiring an understanding of the structural patterns or
grammatical rules of a language.

12.0_I
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2a-inductive -generative approach: through listening to communication,

perhaps of peers, and attempting the new language in situations which

call for the student to generate sentences - test his understanding.

(the way native language is acquired)
Includes direct association between object, picture or action and

word in second language.

2b-deductive - the cognitive code approach: through initial formal

study and analysis of grammatical structures, then applying them through

examples, i.e. answering questions, or transforming affirmative sentences

to negative, declarative to interrogative, active to passive.

(30rammar - Translation Hethod
Formal study of rules of grammar and translation from first language

to second. Emphasis on reading in second language rather than using

it for oral communication.

13.0 DCMINLNT AND SECOND LOGUAGE SKILLS SEQUENCE

AL-11* Language Skills Sequence
(*Audiolingual Method: listening, speaking, reading and writing)

I II

Non Eng dom
students

A in dam B in
lang second

lang

Eng dom
_students
A in dom B in

lang second
lang

0 = not specified
(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening-speahing
skills are learned:

1-concurrently with amineat lan.:;uage

listening-speaking shills
2-after a specified level of compe-

tency achieved in listening- speaking

skills in doninant lan:uage
specified period of time after

listening-speaking skills in dominant
languaol taught

13.2 an sequence followed:
1-Listening-speaking proficiency
precedes introduction of reading

CVaeading is taught concurrently
with listening-speaking skills

-
(3)Learning to read overlaps learning

of listening-speaking shills li(
OThere is some overlap between
learning to read and to write

0.1.11.

13.3 Listening - speaking proficiency
determined by:

1-ueasure of listening-speaking
proficiency

2-informal assessment by teacher ....11

. v %a .10

11

13.1 IB
3

IIB

C tr-. 7

S"e Alekox
1..2 et

13.2 IA.4.49
IB.2.414A

TIAX,
IIBpi4

yS

P41767

13.3 Iii.

IB.V1
HA_ e s
I IB_.fl_F



(3-

to negative, declarative to interrogative, active to passive.

Formal study of rules of grammar and translation from first language
to second. Emphasis on reading in second language rather than using
it for oral communication.

13.0 DOMINANT AND SECOND LANGUAGE SKILLS SEVENCE

AL-11* Language Skills Sequence
(*Audiolingual ilethod: listening, speaking, reading and writing)

i II

Non Eng dom Eng dom

students students
A in dam B in A in dom B in

lang second lang second

lang lang

0 = not specified

(Use not applicable (n.a.) if project has no Eng. dom. students)

13.1 Second language listening-speaking
skills are learned:

1-concurrently with dominant language
listening-speaking skills

2-after a specified level of compe-
tency achieved in listening-speaking
skills in dominant lan:uage
specified period of time -after

listening-speaking skills in docincnt
languapa taught

13.2 AI21 sequence followed:

1-Listening-speaking proficiency
,\precedes introduction of reading
(201aeading is taught concurrently

with listening-speaking skills
arning to read overlaps learning

of listening-speaking skills
There is some overlap between
learning to read and to write

13.3 Listening-speaking proficiency
determined by:
1-1,1easure of listening-speaking

proficiency
2-informal assessment by teacher

V

13.4 Second language reading skills
e learned:0-1oncurrently with learning to read

in 'dominant language
2-after a specifiea level of dominant
language reading competence
achievement

3-a specified period of time after
earning tb read in dominant language

(e.g. a specific grade)

4-before learning to read in .dominant

language

12.

13.1 IB
TIB

-15°-
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ro.. _

13.2 IAIALY
1B2,111A
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INSTRUCTIONAL COMPONENT

ENGLISH LANGUAGE ARTS

5.3 MONOLINGUAL SPANISH (7-10)

PERFORMANCE OBJECTIVES

5.3.1. From baseline positions of mean pupils performance in Grades
7, 8, 9, and 1-0 established during the weeks of Sept. 27-
Oct. 1 on the Nelson Reading Test and the Calexico oral-
aural English Test administered to all monolingual Spanish
speaking pupils in the targe population,such pupils will
demonstrate a statistically significant increase in test
scores on the same tests administered during the week of
May 10-14, 1971. Statistical significance will be determined
by t-test from frequency distributions of raw scores.

PROCEDURES

5.3.1.1 Using a curriculum based upon objectives such as the
following:

100% of the students word-recognition ability will have
shown improvement as measured by teacher-made pre and
post tests.

75% of the students will show a year's growth in reading
comprehension as measured by the Nelson standarized
reading test.

75% of the students will demonstrate an increased in
reading as manifested in each student checking out

-- at least one paperback from the classroom library on
their own accord.

Teachers will develop curriculum based on similar cbjectives
in order to achieve the performance requirement.
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INSTRUCtIONAL COMPONENT

5.4 SPANISH LANGUAGE ARTS - BILINGUAL AND MONOLINGUAL ENGLISH (7-10)

PERFORMANCE OBJECTIVES

5.4.1 From baseline positions of mean pupil performance in Grades 7, 8, 9,
and 10 established during the weeks of September 27-October I, 1970
on the MLA, Form MA, to all target pupils will demonstrate a statis-
tically significant increase in test scores on Form MB of the same
test administered during the week of May 2.0 -25, 1971. Statistical
significance will be determined by t-test from the frequency distri-
butions of raw scores.

PROCEDURES

5.4.1.1 Using objectives such as those listed below, the teachers
will instruct all students in the target population in the
Spanish Language Arts.

75% of all students with 100% accuracy will be able to
identify, recite, dse, and write:

(a) present and past participles

(b) shortening of adjectives

(c) object pronouns (lo, la, los, las)

(d) personal pronouns

(e) most commonly used affirmative and negative
commands.

(f) comparative and superlative forms of adjectives

(g) the use of the infinitive with object pronouns after
prepositions.

As measured by teacher-made oral test, written test, and
teacher observation.

90% of all students will be able to write with ease a dictation
exercise in SpaniSh based on previously studied materials from
the Spanish textbook as measured by the teacher.

80% of all students will be able to read a magazine or newspaper
article in Spanish and be able to state in Spanish a brief sum-
mary of the article both orally and written ad measured by the
teacher.

75% of all students will be able to write a 1,000 word essay in
Spanish on a topic of their choice as measured by the teacher.

Teachers will develop a curriculum based on similar objectives
in order to achieve the performance requirements.
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47.

INSTRUCTIONAL COMPONENT

SPANISH LANGUAGE ARTS MONOLINGUAL SPANISH (7=10)

PERFORMANCE OBJECTIVES

5.5.1 From baseline positions of mean pupil performance in
Grades 7, 8, 9 and 10 established during the weeks
of Sept. 27-0dt. I, 1970 on the MLA from MA to all
target pupils will demonstrate a statistically
significant increase in test scores on Form MB of
the same test administered during the week of May
20-25, 1971. Statistical significance will be
determined by t-test from the frequency distribu-
tions of raw scores.

PROCEDURES

5.5.1.1 Using objectives such as those listed below the
teachers will instruct all students in the
target population in tlie7S75-aml-gW-tanguage Arts.

Conjugate in "present" and "past" tense the
10 most common verbs (including the verb "to
be") with 90% accuracy as measured by a teacher-
made test.

Spell correctly in Spanish a minimum of 15 of 20
vocabulary words selected at random given orally
to be written in Spanish.

Translate an English written paragraph into Spanish
with 90% accuracy in strocture as measured by
performance.

Given a list of twenty verbs derived from Ser and Estar,
90% of the students will correctly mark with "S" or
"E" 90% of these verbs to indicate the infinitive form
from which it was derived.

Teachers will develop curriculum based on similar objectives
In order to achieve the performance requirement.
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13.7 Grade level reading is expected:
1-in first grade
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13.8 Grade level academic achievement (math, science, etc.) in the 13.8 IB P13
SECOND language is expected: IIB

1-in the first grade
2-second grade
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5 -fifth grade
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7-other (specify)
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13.6 -reading readiness is determined by:

1-test of reading readiness
2-informal teacher assessment

13.7 Grade level reading is expected:
1-in first grade
2-in second grade
3-in third grade
4-in fourth grade
5-in fifth grade
6-in sixth grade
7-other (specify)

00

000.11aa

tomi

13.6 IA
IB

13.8 Grade level academic achievement (math, science, etc.) in the 13.8 IB PIS
SECOND language is expected:

1-in the first grade
2-second grade
3-third grade

4-fourth grade
5-fifi:o. grade

6-sixtn crade
7-other (specify) 4

(mark all that apply)
14.0 INTEG:ATION OF SECOND LANGUAGE LEMING WITH OTHER LEARNING: 14.0

I= N-E II = E

dom dam
students students

1-Second language learning is only a sep-
arate subject for English - speaking stu-
dents; the second language is not used
as a medium of instruction for other
subjcuts.

econd lan;-age learning is both a sep-
arate subject and also a medium of
instruction for other subjects.

3-Second language learning is always in-
tegv_ted with the learning of oourse
content (such as social studies) or as
a medium of cognitive development.

(7;
4-' ademic content taught in the native

anguage.is used as the referential
content of second language learning
(the same concept taught in the native
language is taught in the second
language).

5-Different academic content is taught
in the second language from that which
is taught in the native language.

0-not specified

6-other (specify)

Cr 30
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2.4.9.0 "Social Studies will be the vehicle utilized to instill an acculturation

pattern in the targergroup of students, with such areas as the basic

study skills, History of the United States, World Geography and the

California State requirements being taught bilingually."

/ 3 e-

PERFORMANCE OBJECTIVE:

2.4.9.1 Project personnel who are assigned to teach Social Studies, under the direc-

tion of the resource consultant, will continue to develop and refine the

Social Studies outline begun during the initial proposal development. They

will construct a LAP to the specifications of the resource consultant. They

will teach the LAP and evaluate the performance with the resource consultant.

They will participate in the developmentof scheduling procedures for the

target population as evidenced by continual review of daily and weekly

activities and a changing of scheduling when this is required by the im-

peratives of the teaching-learning situation.

They will cooperate with teachers in the Spanish.Language Arts and English

Language Arts in programming learning exoeriences for the target population

as evidenced by incorporating language experiences into the Social Studies
0..

curriculum.

Project personnel who are assigned to teach Spanish Language Arts and

English Language Arts will cooperate with Social Studies teachers Jy

including in the Spanish and English Language Arts classes appropriate

materials and exercises.

All Project personnel will study the acculturation process under the

direction of the resource consultant and will increase their knowledge

of this process as evidenced by their ability to write more precise and

1:



15.0 T=TIENT OF CHILD'S LANGUAGE:

)k.:e 14

I II

Non Eng. dom. Eng. dom.
15.o IA__

students 'studenti IIA-7MC-
A -in dam. B .2nd A B 2nd IIB 11:

lang. lang. Eng. lang.

1-The child's language is respected.
It is not corrected, rather, all
of the child's speech is accepted.
However, the teacher provides a
model of the standard language
aiming toward child's eventual
control of the standard form.

2-The child's language is corrected-
the teacher points out errcrs and
demonstrates the standard form.

3-Other (specify)

0-Not specified

16.0 IIATEMALS

0,
11

16.1 Reading Materials -Types
Reading Materials are: (mark all that apply)
1-Linguistically based

(Merrill or Miami Linguistic
readers, ITA, etc.) 16.1 IA IIB_.

2-Basal readers

3-Dialect readers

(4Experience charts (stories /
ictated by children)

0j 111045 okl. ( tAit-S, 'news ed..ete 1 Me,xi e_a,,,k
16. f some reading material is in

the child's dialect, indicate how
long it is used:
1-Grade 1 16.2 IA.N_Ot
2-Grade 2
3-Grade 3
4-Beyond Grade 3
0-not specified

44.414DookS

(2:o .Se if:2.!.n...t- , e.:. jf.ne )

16.3 The follaWng are techniques and materials used for second language learning:
0-none specified
(}pattern drills 1.. :]:
-2-diar.og memorization Ihoral repetition Isongs

stories -read to children

rocra.;.r.i

red

instructiontruction iLionvAl 1o4itr5
IT

AUDIO VISUAL AIDES&Una, filmstrips _1.
8-flannel or magnetic imards

..:2!

-realia, graphic displays
records, tapes a is
listening centers

(Pro:jet.4-

e.hk'erci)



aiming toward childrs eventual
control of the standard form.

2-The child's language is corrected-
the teacher points out errors and
demonstrates the standard form.

3 -other (specify)

0-Not specified

16.0 MATERIALS

...

...armewerea

16.1 Reading Materials-Types
leading Materials are: (mark all that a2ply)
1-Linguistically based

(Merrill or Miami Linguistic
readers, ITA, etc.) 16.1 IA____

2-Basal readers

3-Dialect readers

OMIVII/8

gaperionce charts (nories
ictated by children)
Yria3 at ( 'At tAn p.ete So .4 :

- .... X

16. f some reading material is in

the child's dialect, indicate how
long it is used:
1-Grade 1 16.2 IA NA
2-Grade 2
3-Grade 3
4-Beyond Grade 3
0-not specified

.111..

IIB

111

1110111110 IMMANUMMI,

OMMM

"tvict4D ook s

us: NR

(2:n%se LIatlt-7: ; o :. jf.ne -)

16.3 The following are techniques and materials used for second language learning:

0-none specified _
pattern drills -L- II:

-2-dia:og memorization

songs . AI
41

11:

horal repetition

ro[ya.raed instruction iLanvAle6Arter5
stories read to children

AUDIO VISUAL AIDES
6films, filmstrips

8-flannel or magnetic aoards
-realia, graphic displays
records, tapes
listening centers
ulti-media approach 1-7e 2.-

Experiential :
13-role playing .
14-puppetry .01../...

15-experience charts .......-

16-primary typewriter

&learning through direct experience 12 T.2
with materials e.g. Montessori

18-activity centers-chosen by child
19-other (specify)

Learning outside the classroom:

.

2..1_

115A
_th 1.1_

field trips 20
suggested TV programs Ei t

44 . % thLr (specify)



'16:4 The sources of Non-English materials and textboo:3 are:
(mark all thi.t apply)

0-not specified

1-are written- by native speakers of that language
2 -comme..dally prepared and published in countries where

N-E is the native language
3-developed by the project's own bilingual staff
4-developed by the staff of another bilingual project (specify which)
5-developed in conjenction with project parents
6-developed by or with members of N -ENT community
7-are culturally appropriate for N-E culture

(specify how this is determined)
8-are cross cultural

9-commercially prepared and pUblished in the U.S.
10-are translations of U.S. texts
11-are coordinated with materials used in the regular subject

curriculum
12-other (specify)

16.5 The specific bilingual/bicultural materials used in the language 16.5

sty q
LAP- LwAzaLkel 42-

etuAtrS)

kV. i c ye. I6c. e S

page 15

16.4 / 2 3 9ii
11

componont are: pro PANVVV% a.
0-not specified

12.71%4. *A. J.
1 -xerox atLched-page and document '

17.0 STUDENT GROUPING

17.1 Student grouping; mixed or separated
groups: (mark all that apply)
0-not specified
Pupils of both linguistic coup are:

ways mixed for all learning
-mixed for language learning

3-mixed for some academic subject learning
4-mixel for non-academic learning; art, musaL, gym,
5-separated for native and second language 1,arning
dominant language groups

6-separated for most academic subject learning into
language groups

7-never nixed for language or othex cademic learning
8-other (specify) LO Y- thro

n.a. - (no 12 atudants; rApkudisi 41,%-t1
hSri-o4corio

17.2 Students are grouped for language instruction:
(mark all that apply) A-more than the
0-not specified
1-total class
2-small groups (specify size)
3-individual instruction

41.6.1 I S
17.3 Criteria for grouping:

0-not specified

into dominant language 17.1

health
into

dominant

1-by age
rnative language

o; dominant language
4-by language proficiency
(ex. level of reading skill)._

Ir

time

ihdiVi -4.1 4.4
Students
II Eng domI Non Eng

dom

n.a. not applicable
(no E.dom/NE1IT)

Ie.() TUTOI.ING

II.Less

Lik.t )11.41.-

ir.divielkal

17.2 +3
than ir the time

r tact i A frog r At.

dom
NRri

42-vt era.'
V COoiliial

aall

Li



(specify how this is determined)
8-are cross cultural
9- commercially prepared and published in the U.S.
10-are translations of U.S. texts
11-are coordinated with materials used in the regular subject

curriculum
12 -other (specify)

16.5 The specific bilingual/bicultural materials used in the language ,,16.5 I

component are: 5101 VA WS Pro ro..WOM td t.0.4 ; N

1 -xerox attached page and document
y s+A tYNX tit tivekAC0-not specified

7/%41.

17.0 STUDENT GROUPING
LAP- Lo4mras et o. erl)

ACIN i tAstvnoon,# 41C-kei9 e S
17.1 Student grouping; mixed or separated into dominant language

groups: (mark all that apply)
0-not specified
Pupils of both linguistic oups, are:

ways mixed for all learning
-mixed for language learning
3-mixed for some academic subject learning
4-mixed for non-academic learning; art, music, gym, health
5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never nixed for language or other academic learning
otA.t 0141t4t.e8 -other (specify) C.Oh}i%4.4a et.A rouls njoi thro

n.a. - (no _,3 students; th PAp kosts) 4P46,t1 qthSitl4totiOh
17.2 Students are grouped for language instruction:

(mark all that apply) A-more than the time B Less than -11- the time

0-not specified
1-total class
2-small groups (specify size)
3-individual instruction

Mt- co.1 IS 0,n
17.3 Criteria for grouping:

0-not specified

17.1

e.t.a iralividited

17.2 1,A1B

1-by age

(It dominant language
native language ...00'

4-by language proficiency
(ex. level of reading skill) 1/". -see'

ro ,a,v, . r ck. 1

n.a. not applicable ' '0 a. 1/4, i I i fy
(no E.dora/Narr)

; h4iv rtoei d
fr0 r 41. bI

Students

Non Eng II Eng dom II1Ehg dom
dom NBIT

1 e.0 TUTORING

=11=

$18.1 Student Tutoring is: (mark all that apply)
no-not mentioned
0-type is not specified

1-inter-ethnic (N-EI1T student tutors ZAT students)

-intra-ethnic (N-EHT student tutors N-2,11T)
one by older children (cross.age)
ore by peers (same age)

5-other (specify)

18.1_421_

18.2 Paraprofessionals or aides give tutoring or instruction as follows:
9 414r0-area not specified ;

1- inter- ethnic (N -TILT aide tutors ZIT student)
18.2 ,

n the acqusition of native language shills
n the acqusition of second language shills
n other academic subjects

hkect c, -Nemt a. (d a +tA:Fors E

e4



18.3 Parent tutoring: (mark all that apply)
no-not mentioned
0-type not specified
1-inter-ethnic parent tutoring is used
2-intra-ethnic parent tutoring is used

page 16

18.3 k3()

Parents are trained to become tutors for their children:
3-in the home by a home-visiting teacher
4-in an adult education component
5-in school through observation and guidance of teacher
6-as parent volunteers who tutor during the school day
7-materials are provided for use in home by parents

8-other (specify)

19.0 CURRICULIE l'ATTEONS 19.0 ;Ai 5.11 /1 /6

The stated curriculum pattern of the bilingual project:
1- Eccept for inclusion of N-EHT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri
culum such as: (mark all that apply)

2-a non-graded classroom: pupils of different ages are
grouped together during part of the school day
lexible or modular scheduling
,all group instruction
ndividualizedlearning

-open classroom
7-guided discovery and inquiry
8-a curriculum which is both child and subject-centered
9-others (specify)

10-if the program includes activities which complement
experiences children encounter in the home, community

and through mass media i.e. TV,adescribe below:S c)C-V404. v% a. 0.s$ rOo v..%

(i:)- 4r4L 4." - it 4L46

20.0 COGNITIVEDEVMOPIIENT

20.1 Cognitive development in early childhood grades is fostered through:
0-method not mentioned 20.1 lot. A
1-structured envirionment rich with materials child can manipulate
order, compare, match for perceptual-motor development

2-non-verbal materials, such as flontessori materials from which
children can learn sensory discrimination, matching, seriation,
counting, addition, subtraction

3-labeling and discussion of concepts related to time,. space, distance,

position
4-labeling and grouping actual objects to learn classification;

grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes)

5-direct experience of processes of science through discovery, using
materials rather than text; active experiaantatibri by child with teacher's

guid,ncc rather than Lacher d=onstration.
6-direct experience of math through discovery rather than instruction
7-other (specify or xerox) p. no. and document:



7-materials are provided for use in how by parents
8-other (specify)

19.0 cunnicuLur. PATT&NS

The stated curriculum pattern of the bilingual
1-Except for inclusion of N-RIT instruction the curriculum is
otherwise typical or regular, for this state.

There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical Curri-
culum such as: (mark all that apply)

2-a non-graded classroom: pupils of different ages are
grouped together during part of the school day
lexible or modular scheduling

1 group instruction
ndividualized learning

-open classroom

7-guided discovery and inquiry
8-a curriculum which is both child and subject-centered
9-others (specify)

10-if the program includes activities which complement
experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

StA.V.c.ops4-6.1 %Nati ao,Ss room.%
4e. a- -

20.0 COGNITIVE DEVMOPMT

.o_.$4.1454. I6

20.1 Cognitive development in early childhood grades is fostered through:
0-method not mentioned 20.1 vlk.
1-structured envirionment rich with materials child can manipulate
order, compare, match for perceptual-notor development

2-non-verbal materials, such as Montessori materials from which
children can learn sensory discrimination, maLchiug, seriation,
counting, addition, subtraction

3-labeling and discussion of concepts related to tine, space, distance,
position

4-labeling and grouping actual objects to learn classification;
grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes)

5-direct experience of procesFes of science through discovery, using
materials rather than text; active experimentation

by child with teacher's
nadance rather than t.acher d=on stration.

6-cirect experience of math through discovery rather than instruction
7-other (specify or Xerox) p. no. and document:

ND -K -'1

Cognitive development in later grades (grade 4 and above)
0-method not mentioned

1-specify of xerox p. no. and docuuent
n.a.-no grade 4 or later grades

siAdt tivgth Eerie.$ 6%08 raw m Hakil



21.0 SaF-EST MI
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21.0 Si 71 rjli
I

Stated methods_of project com,penent evected.to increase self-esteem:
no-self-esteem not mentioned as an objective
0-self-esteem is an objective but methods not specified

Teacher encourages pupil to verbally express his feelings:

1-through role-playing
2-puppetry
3-language-experience approach: students dictate stories from

their own experience
acher accepts, acknowledges ideas and feelings
acher encourages non-verbal expression of child's feelings

through painting, music, dancingLE3444i1).htihek (00:11-404)
6 acher provides experiences in which the various ways that
children act are accepted by the I-teacher; their actions are

discussed andand the children are encouraged not to make fun of
,,,,ndifferent" ways

(29teacher provides experiences leading to competency and
success

S- acher provides experiences where occasional failure is
acknowledged as part of everyone's experience; second
attempts a:e encouraged

9-other (specify),(xerox or summarize) document page

Teacher provides experiences in pupil self-direction and acceptance of
mspo ility, such as:

upils act as tutors for other pupils
pulls have some options in choice of cLrricUlum

-pupils choose activities from a variety of interest centers
13-older pulls participate in curriculum planning and/Or

development
14-pupils write a bilingual newspaper for dissemination to the

community
15-other (specify)

22.0 LEARNING STRATEGIES 22.0

1-The project mentions the following specific ]earning strategies
as important for reaching a particular ethno-linguistic group:
(specify or xerox) Document and Page no.
Example: Navajo children resist participation in an authoritarian,
traditional classroom. An open classroom where teacher partici-
pates rather than directs all activities and students or groups of
students initiate activi+es, move about freely or sit in a circle or
horseshoe rather than sit in rows, has been found more effective.

0-none mentioned

23.0 BICULTURAL COMPONENT

23.1 This program is: 23.1_44_4
- bilingual alone
Cnbilinrmal hinultnrAl



eacher accepts, ac:mowleages lueas ana
acher encourages non-verbal expression of child's feelings

,-.4hrough painting, music, dancingLes4vAio.hi-ihe (A.0.0-4.3)

(67keacher provides experiences in which the various ways that

children act are accepted by the teacher; their actions are

discussed and the children are encouraged not to make fun of

,,,,udifferent" ways
(7)teacher provides experiences leading to competency and

success
0-teacher provides experiences where occasional failure is

acknowledged as part of everyone's experience; second

attempts are encouraged
9-other (specify) (xerox or summarize) document page #

Teacher provides experiences in pupil self-direction and acceptance of

respo ility, such as:
upls act as tutors or other pupils

puils have some options in choice of curriculum
-pupils choose activities from a variety of interest centers

13-older puils participate in curriculum planning and/or

development
14-pupils write a bilingual newspaper for dissemination to the

community
15-other (specify)

22.0 LEARNING STRATEGIES 22.0 0
1-The project mentions the following specific ]earning strategies

as important for reaching a particular ethno-linguistic group:

(specify or xerox) Document and Page no.

Example: Navajo children resist participation in an authoritarian,

traditional classroom. An open classroom where teacher partici-

pates rather than directs all activities and students or groups of

students initiate activites, move about freely or sit in a circle or

horseshoe rather than sit in rows, has been found more effective.

0-none mentioned

23.0 BICULTUAL CONPONENT

23.1 This program is: 23.1 gal_G
-bilingual alone
bilingual and bicultural
-bilingual and multicultural

0-not specified as to which of the above
4-an ethnic studies program is included in the bilingual program

5-art, posters, roans., crafts of both cultures are exhibited in

the classroom . .

9language and cultural content are integrated
other (specify)



Es-I-Lern
7

All Nes who were finally selected were volunteers from the list of nomina-

tions provided through the method described above. Instruction in English and

Spanish Language Arts and bilingual instruction in Social Studies in grades 7, 8,

and 9 was begun on September 10, 1969 with a full complement of 180 students. The

original concept of 1/3 monolingual glish, 1/3 monolingual Spanish, and 1/3 bi-

lingual was not obtained in the ninth grade program.. Due to the previous Title 111

Bilingual Program which was strictly for monolingual Spanish-speaking children, an

attitude prevailed among high school students and teachers to think of the bilingual

program as synonymous with lower status.

Genenally speaking, the bilingual program was looked upon by high school stu-

dents and teachers as an ESL program for monolingual Spanish-speaking students. Bi-

lingual and monolingual English-speaking students did not enroll in the bilingual

program because they were afraid that the monolingual Spanish-speaking students would

slow them down and that they would lose out in the subject content and would not be

adequately prepared to compete with college-bound students.

17&

Our ninth grade pupils are faced with greater difficulties in school in the areas

of performance, self-esteem, and social acceptance than the seventh and eighth grade

students. It became necessary to incorporate some activity that would reinforce their

cultural values and promote their self-esteem. The CID staff instituted an Estudiantina

to help bridge the cultural and language gap.

The Estudiantina is a student choral and musical group whose focus of attention is

participation and expression of learning through the medium of music. Students would

learn about Mexican and American culture and history through music. In addition, they

would be learning English through music. This required students to think carefully

and respond emotionally rather than react in a purely intellectual abstract fashion.



23.2 Cross-cultural awareness:
If project mentions specific values or nodes of behavior of
f-Eirf culture, please surnarizo below: (or attach xerox)
-found in document ?age
0-not mentioned

page 18

23.2 e)

23.3 1-if project mentions efforts to decrease ethnocentrism in 23.3 Q
either or both groups, describe below: (or xerox-document page /`)

0-none mentioned

23.4 In the bicultural compenent knowledge of the N-EtiT culture 23.4_1._?4±4 4
involves (marl: all that apply)
0-no bicultural component mentioned

cr.. %Q.. Humanistic aspects of culture: ideals and values, literature
(oral or written), achievement of particular people or politcal

)(AP4 0 movements

-t...--

Historical-cultural heritage of the past--contributions to art
and science
'Deep' culture: family patterns and contemporary way of life.
Itemization of surface aspects of a country--geoeraphy, dates
of holidays etc.
A specific culture only e.g. one Indian tribe

e6 )Various cultures of same ethnic/linguistic group (i.e. Spanish-
speaking peoples)

7-A third culture different from NETLiT or SIT
8-Other (specify)

c c.A.% 14,44-c-4-i on eak+e-o

23.5 American culture is defined:
0-not specified
-narrowly: primarily Anglo-Saxon orientation

roadly: ethnic pluralism of Auerica--multicultural
contributions of various ethnic groups discussed

3-other(indicate document and page number for xerox) or
elaborate in your own words

24.0 COliiiMITY COITONENT

24.1 Bilingual libraries are provided for:
group not specified

(1Xproject children
adults of the project community
teachers

23.5

24.1 3



23.3 1-if project mentions efforts to decrease ethnocentrism in 23.3 0
either or both groups, describe below: (or xerox-document page/#)

0-none mentioned

23.4 In the bicultural compenent knowledge of the N-LIIT culture 23.4 it 2/)- 4
involves (mark all that apply)
0-no bicultural component mentioned

5r..,,e... Humanistic aspects of culture: ideals and values, literature
(oral or written), achievement of particular people or politcal

..E,140,.. movements

1 qe+..-
Historical-cultural heritage of the past--contributions to art

and science
'Deep' culture: family patterns and contemporary way of life.
Itemization of surface aspects of a country -- geography, dates

of holidays eta.
specific culture only e.g. one Indian tribe

e)6/7
arious cultures of same ethnic/linguistic group (i.e. Spanish-

speaking peoples)
7-A third culture different from NEliT or MIT

8 -Other (specify)
'I

or.c.c.A.% 14-1.44-0-4-i or eakie.<0

23.5 American culture is defined:
0-not specified
-narrowly: primarily Anglo-Saxon orientation
roadly: ethnic pluralism of Aerica,--multicultural
contributions of various ethnic groups discussed

3-other(indicate document and page number for xerox) or
elaborate in your own words

23.5.

24.0 COILUITITYCCiWOIIENT

24.1 Bilingual libraries are provided for: 24.1.....4_3
A-,Troup not specified
CV-project children

0
oadults of the project community
teachers
-bilingual library not mentioned

24.2 An ethnic studies library is provided for:
0-group not specified
1-project children
adults of the project community
eachers

no-ethnic studies library not mentioned

24.2



ev..e,s4-1

2.2 REVIEW OF FIRST YEAR'S OPERATIONS

Corts.:A1/4.433;of,- t'110

2 3 . 5(c4--

10

2.2.1 The general objective of the first year's program for PROJECT CID was expressed

In the MISSION STATEMENT as follows:

MISSION STATEMENT

Bilingual education is instruction in two languages and the use of these

two languages as media of instruction for any or all parts of the curriculum.

The Calexico Intercultural Design, hereafter referred, to as CID, is a

bilingual education program designed to meet the specific educational needs of

pupils in Grades 7-9 who have little or no English-speaking ability and who

come from environments where the dominant language is other than English. It

is also designed to involve pupils in the same grade levels on a voluntary

basis who are already partly bilingual but whose main competency is English.

The primary objectives for the students in this target group is to deve-

lop thOse skills and competencies in English and Spanish which will enable each

individual to function in a society whose predominant language is other than

his native language.

Social Studies will be the vehicle utilized to instill an acculturation

pattern in the target group of students, with such areas as the basic study

skills, History of the United States, World Geography, and the - California

State requirements. These will be taught bilingually.

The Language Arts will include sequential instruction in speaking, read-

ing, and writing English and Spanish.
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24.3 Provision is made the school for informing the parents 24.3 1/ 21 c4,3
and comnunity about the program through:(Mar all that apply)

0-i,lethod not specified
Is/ 9/ 11

o-no provision for informing community
bilingual newsletter

()4 monolingual newsletter
3itews sent to mass media.
4-if articles included with project, check 4

bilingual fliers sent home
formal meetings
informal meetings open to entire community
aeetings conducted in both languages
lame visits
-other (specify)

:5(
11 project director personally involved in program

dissemination. specify how

8

24.4 Community involvement in the formulation of school policies
and programs is sought through: 24 ___t4 214i_ Cr_i, i
0-type not specified
no-not sought Y

as.
,---..,

existing corm pity groups working with-3;rogram 6 6 " 41433 61%, if°, 41. -I"
bilingual questionnaires orrrs(1.4.ti K s)

3-community-school staff committees
I

c.c rS Joe 4- h 44 e
ncorm unity advisory groups
-formal meetins open to the entire community

&informal meetings with community groups
,-other (specify)
(project director personally seeks involvement of community

in program. specify how % Re. ..) i1k ce.por-t 1-4) e.,-41,* reip.3
6 fivar 1.-ko.le% pa r4..v.+S 0 t. i-o...r14.4 po eui to..k n

14 t will adcirts s Roca( o.r.o. frU,Cetstolftak vroukerj s !ALA°

Rip_ v.. r. *A & %.) C Coe c- rob vv% 4.0 " bovm.A.r.1 4-y u It. c6.14 CI-s *,

A e-u GA0 ?see c.4 .t,-.. 1 tlf..016 0 % S +09 0 S e. 'Kt Gorroh.h.v.,ibr 1...,1,,...1/4
......, 4r4,0-#41. pe, Po.v.4 he..cw. s tam.

24.5 The school keeps informed about community s events and

problems through: 24.511ia /-1-/--,no-no mention of school seeking to be informed about community
eetings open to the entire community conducted in both
languages

810MR visits by school personnel

cormunity representatives to the school
.bilingual questionnaire sent to the home e .2Z

5-other (specify)
0-method not specified

24.6 The school is open to the community through:
0-not mentioned
no-school is not open to community for community use
1-opening school facilities to the community at large for use

after school hours and on weekends
roviding adult education courses

'-other (specify)

24.6 a



informal meetings open to entire coalunf.ti
beetings conducted in both languages
mue visits
-other (specify)
project director personally involved in progam
dissemination. specify how

24.4 Community involvement in the formulation of school policies
and programs is sought through: 24.4 1 14

0-type not specified
no -not sought 1

texisting cormaunity groups working with prOgram Lb.= int" 41'01 Dr ."Sl i 6"'
bilingual questionnaires or a. r.( Lai 4 t... S

3-community-school staff committees LAIrONrtc413
ncommunity advisory groups
- formal meeting open to the entire community

(informal meetings with community groups
2rother (specify)
9project director personally seehs involvement of community

in program. specify how kt voi%1 re- port to lae-t-eArNi
6+kat- p c r e"+3 e F i-e,rml4 pa pule-44s r%

Ht. will ka44st co,( 0 . r t i . page's/a rZal 94. r'4) %At S

a(k* '4"-"" *-4") tti. 4.eb corros"..r.1 utt.e,,A
cicvw L.AoP s fa tc.0-C tcW oiNS -11) 00 #to GO rf% r""31 t

iLVA.1,4 41 baths c fa.
24.5 The school keeps informed aboutcommunity interes sl events and

problems through:
no-no mention of school seeking to be informed

eet.ngs open to the entire community conducted in both
languages

2 connunity representatives to the school
bilingual questionnaire sent to the home
home visits" by school personnel

5-other (specify)
0-method not specified

about community

24.6 The school is open to the community through:
0-not mentioned
no-school is not open to community for community use
1-opening school facilities to the community at large for use
after school hours and on weehends
roviding adult education courses

3-other (specify)

25.0 ILPLOT EVALUATION

25.1 Project mentions description or dissemination of the bilingual
pr gram through:

newspaper articles I.AsuS1 4-4 t'et N S

-radio programs
TV programs
video-tapes
films a LS
isitors to observe the program

414g I4L lrf s

C p

24.6 A

c..1/4

25.1 !i'/ c 4,1
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10.0 PARENTAL/COMMUNITY INVOLVEMENT COMPONENT

PERFORMANCE OBJECTIVES

10..1 The Parents

10.1.1

Each parent of the students
participating in the-bilin-
gual program will be able *.'-o

define the concept of bi-
lingual education and ex-
plain its purpose to an
Interested party.

:1

Each parent will reflect .a
positive attitude toward
bilingual education and
the participation of their
children as evidenced by
positive answers on a
questionaire.

.1.3

Each parent will provide
assistance in improving
and up-grading the instruc-
tional component by pro-
viding written or verbal
feedback to specific ques-
tions directed to them at
various points in the pro-
gram.

10.2 The Communija

10.2.1
Elements of the community
concerned with the goals
and objectives of bilin-
gual education will be
informed on a regular
basis of the specific
progress and achievements
of the project in terms
of student performance
and accomplishment. They
will provide evaluative
feedback regarding their

. opinions of the appro-
priateness and effective-
ness of the information
device and of the pro-
gram itself.

METHOD

Group parent
orientation.

Group parent
orientation and
individual dis-
cussions with
project staff
plus public dis-
semination mddia.

EVALUATION

Sample:
Individual responses
elicit from members
of the group during
orientation.

Brief questionaire
distributed at end of
orientation and follow-
up home visits by pro-
ject personnel when
negative response to
questionaire is indi-
cated.

Formal questionaires Objective review of

and/or personal responses by project.

interviews. personnel and report
to project director
on results and re-
commendations.

See the communi-
cation sub-system,
page .

Periodic requests for
comments in the form
'of brief objective
questionaires mailed
to addressees. The .

questionaire will be
designed to acquire
feedback regarding the
adequacy of the dis-
semination device and
of the CID Proje'C-f.--



S

page 20

25.2 Project's impact: 25.2 0
1-Project mentions that other classes in the school, but
not in the program have pie:ed up methods or material from
the bilingual program

2-Project mentions other schools in the local educational system
have started bilingual programs

3-Project mentions that a University has instituted teacher
training courses in bilingual education to meet staff devel-
opment needs

26.0 ROLE OF EVALUATOR

26.1 Evaluator has field tested, on a group of children who are of
the same language, culture and grade levels as the children in
the bilingual program:

0-not mentioned

1-published measures
2-staff developed measures
3-staff translations of published measures
4 -staff adaptations of published measures

26.2 Evaluator has personally observed students in the program:
0-not mentioned
no-never

1-once or twice during the year
2-more than twice
3-regularly
4-other (specify)

26.3 Evaluator has met with teachers:
0-not mentioned
no-never
1-once or twice during year
2-more than twice
3-regularly
4 -other (specify)

27.0 EVALUATION PROCEDURE

27.1 0-not specified

1-A comparison group has been chosen
2-A comparison group will be chosen

27.2 0-not specified (mar:: all that apply)

1-Pre-tests have been given to project group or sample
2- " will be II 11

3-Post-tests have been given to project group or sample
4- ti will be It It

5- Pre -tests have been given to comparison group
6- " will be u u

7-Post-tests have been given to comparison group
8- 11 will be 11 11

26.1 0

26.2 I

27.1_11.115

27.2. .2 41


